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Abstract

The research aims at explaining the teacher’s strategies and classroom management techniques
applied in teaching English to mental mirdation students at SMP Inklusi TPA Jember. This is a
descriptive qualitative research. The subject of the research was an English gpacher at SMP
Inklusi TPA Jember. The data were collected through a non-participant observation and
interview. The data were analyzed through identification, classification, data rﬂuction, and
description. The findings were: 1) the teacher used three kinds of strategies, i.e. imitation and
modeling strategy, demonstration strategy, and active strategy with imitation and modeling
strategy as the most used; 2) from 7 classroom management techniques listed by Sarosdy,
Bencze, Poor and Vadnay (2016), there were only 5 techniques applied by the teacher including
showing respect for students, showing professionalism, applying class techniques, applying
positive attitude of teacher’s role and knowing the students.
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INTRODUCTION

Teaching is a process which covers all of aspects of learners with no exception. Since
human as learners may come from different background, teachers have to adjust their ways
coping in teaching and learning. They should figure out the appropriate plans, method,
evaluation based on the learners’ needs and the objectives they wish to reach.

In teaching language, there are some important matters to consider such as the language,
methods of learning, participants and classroom management in making teaching and learning
process successful (Sarosdy, Bencze, Poor and Vadnay, 2006). Both teachers and learners as the
primary participants in the activity, they have their own right and duties that have to be followed.
The two-ways communication is important to run the class efficiently.

However, teachers may also take into consideration the special type of leamersnlch as
learners with special needs. This type of learners requires the special skill teachers’, too. Parsons
et. el. (2001: 128) states that mental retardation students may show attention problem. They often
pay attention to wrong things or have difficulty allocating their attention properly. And they also
have difficulty to remember, especially with regard to those tasks that require complicated or
deeper levels of processing, compared to their nondisabled peers. In society, mental retardation
students have problems such as making trouble with friends and tending to have poor self
concept.
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Furthermore, gobert ingall (in Rochyadi: 2005) conducted a research on the language
skills to mental retardation children using the ITPA (Illinois Test of Psycholinguistic Ability). It
indicated that mental retardation children got difficulties in language acquisition, mastering
grammatical and using a coggpound sentences. It means that mental retardation students have
many problems in language. children who are mentally retarded reach developmental milestones
signiﬁcnltly later than expected (Onyekuru and Njoku, 2012:106).

In addition, Parsons et. el. (2001: 128) states that mental retardation students may show
attention problem. They often pay attention to wrong things or have difficulty allocating their
attention properly. And they also have difficulty to remember, especially with regard to those
tasks that require complicated or deeper levels of processing, compared to their nondisabled
peers. In society, mental retardation students have problems such as making trouble with friends
and tending to have poorn:lf concept. Therefore, teaching strategy as well as the classroom
managegpent techniques in English subject for them is different from the regular ones.

Teaching strategy applied for students with special needs is focused on the way how to
maximize the use of body movement and perception like visual and hearing. According to
Parsons (2001: 1), early elementary education for mental retardation focuses on teaching
students readiness skill by including attention from the teacher. The teachers use auditory and
visual stimuli and follow direction. Santrock (2008: 194) states that the teachers should be
convinced to give concrete example of concept like making clear and simple instructional and
one-on-one instructional the children receives.

In the previous research, Hsu and Lin (2008) investigated “The effects of Total Physical
Response (TPR) on English functional vocabulary learning for resource classroom students in
elementary school”. This method was applied for mental retardation and learning disability
students in Taiwan. The result shows that TPR on listening comprehension gave the immediate
effects, two student learned the expressing abilities of English functional vocabulary
immediately through TPR while one student did not, TPR on listening comprehension gave the
maintaining effects and expressing abilities, it is recommended that blends and words with letter
“r” and sentences that are complex or similar should not be taught at first for the students, and
students’ motivation and interests in learning English were enhanced through TPR.

The application of teachers’ strategies is as important as the classroom management
technique mastered by the teachers as the central knowledge and instructor. As explained
previously, the special students with the special needs require spec'al treatment from the teacher.
The techniques in maintaining the discipline and well-organized teaching and learning process
have to be applied well to reach the objectives. The techniques include showing respect for
students, defining behavior boundaries, behavior modification, professionalism, class techniques,
teacher’s role, and knowing the students (Sarosdy, Bencze, Poor and Vadnay, 2006:46). This
concern will make a teacher has a better understanding to students behavior particularly.
Because the students are special, the teachers also require certain techniques to handle the special
classroom condition.




Based on the information above students with special needs especially mental retardation
students have different learning strategy from normal students. Therefore, the writer decides to
investigate the teaching strategies and ﬁlssmom management techniques used by English
teacher at SMP Inklusi TPA Jember. The writer wants to know the strategy used by the teacher
in teaching English subject for students with special needs.

LITERATURE REVIEW

Students with Special Needs
Students with special needs are students with learning disability. The meaning of “need”

is emphasized for educational needs. The children with special needs are children who need the

appropriate education service because of their exceptional several categories of impairment

which including of disability, namely physical, mental, emotional, sensory and neurological.
According Kauffman and Hallahan (in Delphie: 2006) Students with special needs who

require more attention from the teachers are:

1. Learning disabilities or special learning disability students
Low-achieving children (underachiever) generally find in school, because they are generally
not able to master a particular field of study prescribed by the teacher based on the applicable
curriculum. There most of them the possession of the lesson very well marked with lace and
IQ tests are under the normal average. Achievement of low achievement is generally caused
by brain dysfunction, dyslexia, or perceptual disability.

2. Attention deficit disorder with hyperactive students
Hyperactive is not a disease but a symptom. Symptoms occur due to factors damage brain, an
emotional disturbance, a hearing deficit, or mental retardation. It might happen that a child
has a disorder in-attention disorder with attention-deficit disorder with hyperactivity. At the
present time many medical circles refer to children hyperactive with term attention deficit
disorder (ADHD). Abnormality indications in children hyperactive are among other in-
intense, hyperactivity and impulsivity. Children hyperactive require a service by providing
with therapy pharmacological interventions combined with behavior therapy (behavior
modification).

3. Communication disorder or deafness students
Form of expression is different with students with hearing impairment of children with
special needs the others. This is caused they never heard of or use the senses ears and mouth.
Therefore they do not really know what they mean and with said by others. Communication
disorder or deafness is someone who is experiencing a lack or loss of hearing ability as a
whole or. It is caused malfunction of part or all of the sense of hearing.

4. Partially seeing and legally blind students
Children experiencing barriers to its development vision is ditferent from other children with
special needs, not only in terms of vision but also of other things. Learners who have little or
seen at all, must study the surrounding environment by touching and feeling. To know the




object's behavior in a way to hear the sound of the object to be achieved is the development
of motor behavior.

5. Autistic students
Syndrome Autism is a disorder caused by the existence of barriers to the inability of
language caused by brain damage. Children with autism generally experience abnormality in
speech, in addition to impaired intellectual ability and nerve function. This can be seen with
the peculiarity of behavior and inability to interact with the environment surrounding
communities. Children symptoms with autism are not concerned with the environment,
except the thing that she liked.

6. Physical disability students
Basically abnormalities on physical disability learners are grouped into two categories,
namely cerebral abnormality in the system and the musculoskeletal system. The learners
have a physical disorder, physical disability that impaired motor coordination, perception,
and cognition to the specific nerve damage. Injury nerve is caused by a lack of nerve cell
growth or sores on the central nervous system.

7. Multiple handicapped students
Freely interpreted that multiple handicapped are those who have developmental
abnormalities include groups who have developmental neurologic barriers caused by one or
two combination intelligence such as abnormalities in abilities, movement, language, or
personal relationships in the community. They are grouped into multiple handicapped,
among others, impaired and mentally retarded, cerebral palsy, epilepsy or autism. Others
claim that multiple handicapped defined as abnormalities that interlocked like tuna with a
totally blind and mentally retarded, mentally impaired with abnormalities that are
orthopedist.

8. Giftedness and special talent students
Child's giftedness have an IQ score of 140 or more as measured by the instrument cabinet
Stanford have high creativity, leadership capabilities and ability in the arts of drama, dance,
and art. Otherwise it could mean a child gifted students who have superior abilities in terms
of intellectual, technical, aesthetic, social, physical, psychomotor, and psychosocial.

Mental Retﬁdation Students

The most widely accepted definition of mental retardation is that provided by The
America Association of Mental Retardation (AAMR) * Mental retardation refers to substantial in
present functioning. It is characterized by significantly subaverage intellectual functioning.
Existing concurrently with related limitations in two or more of the following applicable
adaptive skill areas: communication, self-care, home living, social skills, community use, self-
direction, health and safety, functional academic, leisure and work. Mental retardation manifests
before age 18. (AAMR Ad Hoc Committee on Terminology and Classification in Parsons et.el,
2001: 126)”




The diagnosis of mental retardation is based solely on an estimate of an individual’s
intellectual functioning or IQ score. Quite often, the score selected to define retardation varied
from the school district. Mild, moderate, severe, profound classify is a term often using by
America Association on Mental Deficiency (AAMB). In educators classity is known with term
educable for mild category, trainable for moderate category, severely and profoundly for severe
and profoundly.

The Characteristic of Mental Retardation Students

The disorder is characterized by a number of symptoms, one of whicmhe inability
intellectual and social. Mental retardation children are distinguished from the non ngggrded on the
basic of intellectual functioning and adaptive behavior. Adaptive behavior refers to the amount
of personal independence and social responsibility the person demonstratives at various stages
throughout life.

Besides being intellectual functioning and adaptive behavior, mental retardation fails to
acquire normal language skill. They often have problem when they want to say something.
Mental retardation child talks are not clear, flat intonation and often repeating the words. Their
composition of sentences is often upside down. For example: "I throw the rubbish” to "the
rubbish throw I". Difficulties to understand the content or aim of the mental retardation child
talks becomes increasingly, if they simplified the words into syllables. Moreover in children with
severe degrees of mental retardation are often to simplify the sentences into syllables. Eg "I want
to eat" to "at". The word "moon" and the word "month" often heart as the same sound and only
the sound "O" (Rochyadi, 2005: 107). The beheﬂ'oral characteristic of mental retardation
according to Payne and Patton (1981:190) include Level 1 (mild), level 2 (moderate), level 3
(severe), level 4 (profound).

Teaching Strategy for Mental Retardation Students
The main goals often are to teach children with mental retardation basic educational skill.
Here are some positive teaching strategies for interacting with students who have mental
retardation (Omrod: 197,2000) :
1. Pace instructional slowly enough to ensure a high rate of success.
When working with students who have mental retardation, we should through topic and
assign new tasks slowly enough that the student experiences a high degree of success.
Students with mental retardation typically have a long history of failure of at academic tasks;
hence they need frequent success experiences to learn that they can succeed in school.
2. Explain tasks concretely, specifically, and completely.
As noted earlier, students with mental retardation have difficulty filling in details correctly
when instructions are ambiguous or incomplete. If we tell a student only to “take this absente
to the principal’s office,” it may not occur to the classroom after completing the errand.
Instead, we should provide concrete, specific, and complete instructions; for example, we




might say, “go to the principal’s office, give Mrs. Smith the absentee sheet, and come back

Epre”

3. Provide considerable scaffolding toélcilitate effective cognitive processing.
Students with special needs often have little awareness of how to direct and regulate their
own language. So, it is oftgy helpful to provide extra guidance in terms of cognitive
processing. For, instance, we helpgudents focus their attention by using such phrase as “get
ready, "look,” or “listen”. We can teachgyem a few simple, concrete memory strategies, such
as repeating instructions to themselves or physically rearranging a group of items that they
need to remember. We can also give them simple, structured study guides that quite
@ecifically tell them what to focus on when they study.

4. Include vocational and general life skill in the curriculum.
Most students with menla retardation join the adult work force rather than go on to higher
education. Accordinglgg an important part of any high school curriculum for students with
mental retardation is training in general life and work skill. Because of student’s limited
ability to generalize what they have lamed from one situation to another, it is especially
important to teach life and work skills in realistic setting that closely resemble the situations
in which students will find themselves once they leave school.

5. Encourage independence rather than dependence on the others.
When we notice a student with special mental retardation being overly depended on other
people, we should discourage such dependence as much as possible. If a student comes to the
class without a pencil, we might ask the student to purchase one from the classroom supply
cabinet, rather than simple hand out a pencil. And we might give specific instructions about
what a student should do independently with any free time after assigned tasks are complete.

Classroom Management Techniques

Management Techniques are the way of teacher to take control of the classroom.
Managing the class means managing the relationship with students and dealing with teacher-
students behavior. The techniques are more emphasizing on the psychological aspects in
teaching and learning. Therefore, if the relationship is running well between both sides,
hopefully the students will be more involved and interested in learning without causing
discipline problems.

According to Sarosdy, Bencze, Poor&Vadnay (2006:46), there are seven techniques in
managing the classroom, namely, a) show respect for students, b) clearly define the boundaries
of behavior, ¢) behavior modification, d) professionalism, e) class techniques, f) teacher’s role,
g) know the students. In order to teach students with mental retardation, the teacher must
consider the interaction between instruction as well as the level of handicapping condition. The
consideration of mental retardation levels may lead the appropriate instruction and approaches.
As stated by Taylor and Sternberg (1989:124). The four levels as mentioned previously can be




grouped into mild/moderate and severe/profound. It means, similar instructional approaches can
be applied with students who are at the similar level of the group.

On the otheuwmds, some opinions arise that there is another consideration of adaptive
function. It covers intellectual scores, adaptive functioning scores from an adaptive behavior
scale based on descriptions of known abilities provided by someone familiar with the person, and
also the observations assessment examiner who is able to find out directly from the person what
one can understand and communicate (Onyekuru&Joyce,2012:109).

RESEARCH METHOD

This research employed descriptive quantitative researcn in the scope of case study
because the researcher would like to describe the phenomena of teacher’s strategies in teaching
English with special needs and the classu)m management techniques used by the teacher in the
classroom in a deeper investigation. The subject of this research was one English teacher of SMP
Inklusi TPA Jember. This teacher taught at SMP Inklusi TPA Jember and taught mild mental
retardation students. There was one teacher who was teaching mental retardation students in
SMP Inklusi TPA Jember. The researcher took one teacher because he was the only English
teacher who taught mild mental retardation. The teacher taught English subject every Saturday in
a week.

In this research, the researcher took mild mental retardation students because the average
IQ that they had was in range between 68-52 Bitnet scale. It means that they had higher 1Q
compared to other types of mental retardation based on the 1Q. Meanwhile, other types of mental
retardagigp students had less than 51 Bitnet scale.

In collecting the data, the researcher applied observation and interview as the techniques.

e instruments were used to collect all the data that were necessary for the research. The
researchegppised non-participant observation because the writer observeg the natural setting of
teaching strategy used by teacher in teaching English without interacted directly in the teaching-
harning process. Here, the researcher took in the back seat while writing some field notes and
recording the activity in order to gain the necessary data.

The researcher conducted the observation three times. During observation, the researcher
observed the factual situation of learning-process in the classroom such as: material presentation,
teaching strategy used in classroom activity. The researcher also used a check list to get
informﬁ'on needed.

In this session, the researcher interviewed one English teacher as the subject of the study.
The researcher asked some questions relatggl to the study and also cross-checked what had been
obtained in the observation session for getting valid information from the English teacher.
Furthermore, the interview was conducted by using Indonesian language as the second language
of the teacher. The data then were analyzed by classifying, interpreting, tabulating, describing
and drawing the conclusion.




FINDINGS AND DISCUSSION
Findings

Kinds of Teacher’s Strategy for Students with Special Needs

Based on the observation conducted on December 3rd, 10th, 17th, 2011 and some
interviews, the reseqggher found that the teacher used three kinds of strategies to teach students
with special needs. They were imitation and modeling strategies, demonstration strategy, and
individual strategy. The teacher used those strategies to improve the students’ ability in learning
English.

The first was imitation and modeling strategies. This strategy was based on the repetition.
The teacher asked the meaning of some vocabularies and modeled how to pronounce
vocabularies. The teacher also asked the students to repeat vocabularies. The teacher drilled
some vocabularies in group and individually. The lesson that the teacher taught to the students
was only vocabulary. The student did not only imitate pronunciation of the teacher but also the
teacher used “Talking Book™ learn pad (The electric pad which produce spoken version based on
vocabulary of picture).

The second was demonstration strategy. The teacher used “Talking Book™ learn pad to
show the situation of something. For example if the teacher taught the picture of the window, the
pad would produce sound such as window which opens. The pad helped the teacher to give
example of concrete thing to the students. On the other hand, the teacher became a model to
demonstrate some vocabularies. He gave model by using gesture how to pronounce and
remember the vocabulary easily. This was done by demonstrating the vocabulary of human body
parts.

The third was active strategy. In tigigstrategy the teacher included the students directly in
teaching-learning process. The teacher asked some questions to students and the students
answered the teacher’s questions. To know students understanding, the teacher asked the
students individually.

Based on the three kinds of the teaching strategies used by teacher, he used those kinds of
strategies in different frequency in every meeting. The teacher applied two to three strategies in
teaching students with special needs effectively in each meeting. The researcher described how
the teacher applied the teaching strategies when the teacher did teaching-learning process.

In the first observation and the second observation, the teacher used three kinds of
strategies. The strategies used were demonstration and imitation, modeling and active strategies.
The teacher reviewed the previous lesson by asking the meaning of some vocabularies, such as
milk, nail and window. The teacher used “Talking Book” learn pad to help the students how to
pronounce well. In “Talking Book™ learn pad the students saw the picture of some vocabularies
and listened the pronunciation.

In the last observation, the researcher found that the teacher used imitation and modeling,
demonstration, and active strategy. The teacher repeated some vocabularies to make understand




the students. The teacher also became a model to be imitated by students. In the last observation
the teacher included the students in learning process to make the students more active in class.

It was found that the teacher used three kinds of naching strategy. They are imitation and
modeling, demonstration, and active strategies. The mean score obtained by observation in
imitation and modeling strategy was 48. The mean score from checklist of observation was
found that demonstration stratggy was 43,75. And the mean score for active strategy was 18.75.
Thus, it can be said that the most dominant strategy used by teacher in teaching English for
students with special needs was imitation and modeling strategy.

Teacher’s Classroom Management Technigues

According to Sarosdy, Bencze, Poor&Vadnay (2006:46), there are some techniques
listed, i.e. 1) show respect for students, 2) clearly define the boundaries of behavior, 3) behavior
modification, 4) professionalism, 5) class techniques, 6) teacher’s role and 7) know your
students.

Based on the data collection and data analysis, the techniques applied by the teacher in
the classroom with mental retardation students encompasses

1) Showing respect for students,
The teacher was showing his respect for students in the case of calling and addressing
them with names, expressing grateful, listening as well as giving individual attention to
students who need more attention at the time.

2) Showing professionalism,
in term of managing his emotion by ignoring the bad attitude of the students by not taking
it personally. But in another case, he still could not do the proper professionalism term as
stated by the expert dealing with the exercises or assignments. It happened because of the
condition of the classroom that made it impossible to do.

3) Class techniques
Including doing eye contact, lowering body position when talking personally, showing
the authority, use kita ‘we’ to show togetherness

4) Teacher’s role
Including friendly attitude, show the power to control not to get angry or dominating

5) Knowing the students
By recognizing the students’ diversity, applying individual approach to surprise them.

Discussion

The research finding showed the kinds of strategies used by the teacher, the most
dominant strategy, and the teacher’s reasons used the most dominant strategy. The teacher used




three kinds of strategies. They were imitation and modeling strategy, demonstration strategy, and
active strategy. Teaching strategy is used in helping thqggtudents to reach the objective that the
teacher prepares in the planning phase of instructional. Brown (1994: 104) defines strategies as
specific methods of approaching a problem or task, modes of operation for achieving a particular
end, planned design for controlling and manipulating certain information.

The most dominant strategy used by teacher was imitation and modeling strategy. That
strategy helped students with special needs to improve English skill. According to Countright
and Courtright in Mencer and Mercer (1989: 305) modeling involved acquiring an abstract
language rule without giving an immediate response to the stimulus. Mimicry distinguishes
between modeling and imitative behaviour. Many studies have documented infant’s abilities to
selectively imitate a model’s behavior. The teacher’s reasons used that strategy was to make
students understand directly the topic of the lesson and to stimulate the mentally retarded
remember the vocabulary or topic easily. According to Omrod (2000: 197) some positive
teaching strategies for interacting with students who have mental retardation, that is measuring
the step of instructional slowly enough to ensure a high rate of success. It means that when
working with students who had mental retardation, we should teach the topic and assign new
tasks slowly enough that the student experienced a high degree of success. Other positive
strategy was explaining tasks concretely, specifically, and completely. Students with mental
retardation had difficulty filling in details correctly when instructions were ambiguous or
incomplete.

According to Sarosdy, Bencze, Poor&Vadnay (2006:46), there are some techniques
listed, i.e. 1) show respect for students, 2) clearly define the boundaries of behavior, 3) behavior
modification, 4) professionalism, 5) class techniques, 6) teacher’s role and 7) know your
students. There were only 5 techniques found applied by the teacher in teaching students with
mental retardation. Through the observations in the classroom, there were many things that
supported the data to explain the description of the techniques in detail.

The first technique was the teacher showed his respect for his students. Respect here
means that he was making manner to his students without showing that he disregards.
Particularly, the teacher was showing his respect for students in the case of calling and
addressing them with names. For example, “Nina, apa kabar?”. He addressed by the student’s
nickname with slower motion and soft voice as he tried to emphasize on the intention. He also
expressed his grateful by saying “Terimakasih” (Thank you) for students who helped him doing
something. This act was also the part of showing respect and appreciation. Respect also means
listen to each other. When a teacher listens to the students, he/she will receive the similar act that
make the students less annoying and be motivated in working (Fleury, 2019). The teacher also
listened as well as gave individual attention to students who need more attention at the time.

The second teclgrggue was showing professionalism. The technique was found in the
classroom and applied by the teacher in teaching English to the mental retardation students.
Although this thing quite difficult, the teacher attempted to apply the technique to the special
students. He succeeded to control and managed the emotion in controlling the extraordinary




attitude of the students. The important thing is he did not take it personal. However this
professionalism was only for the direct activities in the classroom and cannot be applied in
giving further assignments because of the limitation of the condition.

The third was class techniques. The techniques specifically referred to more physical
activities in the classroom including doing eye contact, lowering body position when talking
personally, showing the authority, use kita ‘we’ to show togetherness. Having an eye contact
more specifically and more personally is important to apply in teaching special students. And
this was done by the teacher more intense because the students need it more. When the teacher
was trying to convince, warn, and teach the attitude, he lowered the body position as the same as
his students. Therefore, it caused effectiveness in having more concerned communication.

The fourth was the teacher’s role. The role means here is about the specific role of the
teacher in the classroom such as the friendly attitude and the power control in a positive
performance. In his performance, the teacher had his friendly attitude shared to all students by
smiling, giving attention, and showing friendly gestures. He could perform his friendly attitude
to the students even though not to the whole areas of the class. Moreover, he also could manage
his power to control the whole class even though he had some difficulties to it, such as, handling
the noisy students and disciplined them when they made mistakes.

The fifth was know the students. In this case, the teacher must understand the situation
and the condition happened in the classroom. It is important for teachers to know more about the
students not only about their academic performance but also their personal background or
problems. It is because commonly students’ personal problems can affect their ggggemic
performance. The problems can be derived from family or environment. According to Jacob &
Ryan (2018), life outside of school affected students’ academic performance at scaol. It can be
poverty, child abuse, domestic violence, etc. that can cause the trauma. Therefore, it is important
for the teacher to recognize the students’ diversity and applying individual approach to surprise
them. Knowing the students’ diversity can assist to figure out what the individual approach
applied to the students.

CONCLUSION

Teaching students with mental retardation requires particular ability including the
strategies and classroom management techniques. The research finally revealed the strategies
dominantly used by the teacher in teaching English at SMP Inklusi TPA Jember, namely,
imitation and modeling strategy. There were 5 techniques applied by the teacher including
showing respect for students, showing professionalism, applying class techniques, applying
positive attitude of teacher’s role and knowing the students.
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